
 

 

 

 

 

 

KS3 Foundation Stages 
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Maths                                                  Year 7  
KNOWLEDGE SKILLS 

• interpreting bar models and ratio tables; 
use these as tools to solve numerical 
problems 

 

• using additive and multiplicative 
strategies (the multiplier is an integer 
value) 

 

• using and applying ratio tables and/or bar 
models in the context of division and 
multiplication 

 

• making appropriate use of suitable 
models to represent and solve numerical 
problems including comparing 
measurements 

 

• using the area model for long 
multiplication of integers and decimal 
numbers 

 

• using ‘reallotting’ strategies to solve area 
problems of compound shapes 

• describing given diagrams, identifying key 
features. Where appropriate students 
make sense of a given situation by 
drawing diagrams 

 

• identifying similarities and differences in 
situations presented and using these to 
provide examples of their own of a similar 
nature. Students are able to 

• provide examples of, as well as, counter 
examples 

 

• offering suggestions and beginning to ask 
‘what if’ questions considering the affects 
that changing one aspect has on the rest 
of the situation. Students 

• provide explanations for their reasoning 
 

• beginning to consider if mathematical 
statements are sometimes/always/never 
true 

 

• describing and interpreting graphs and 
given a context provide meaning 

 

• accepting that being stuck is a vital 
aspect of mathematical development and 

• beginning to simplify a given problem to 
attempt to make progress 

 

• using mathematical language 
appropriately 



Year 8  

KNOWLEDGE SKILLS 

• being able to interpret bar models and 
ratio tables and using these as tools to 
solve numerical problems 

 

• using appropriate calculations including 
unitary method and begin to consider 
decimal and fractional multipliers 

 

• using the number line effectively to order 
numbers written in different formats as 
well as to solve equations with unknown 
on both sides 

 

• selecting appropriate models to represent 
and solve numerical problems including 
comparing measurements  

 

• using the area model to expand single 
and double brackets and begin to reverse 
this process (leading to factorising) 

 

• using a combination of strategies to 
calculate the area of more complex 
shapes including non-rectilinear. 

 

• building on the noticing skills developed, 
they make and test conjectures. 
 

• Students successfully justify their 
conjectures and refine these with 
contributions from others. 
 

• developing generalisation skills 
 

• regularly questioning peers’ contributions 
to the development of mathematical 
ideas 

 

• being able to compare graphs and 
representations. Students use 
information given in graphical form to 
drive new information. Students 
appreciate links in graphical 
representation and are able to reverse 
problems (start with any aspect to 
complete others) 

 

• considering what makes a given problem 
more demanding as well as how it can be 
simplified 

 

• using mathematical language 
appropriately 

 

 

 

 

 

 



Year 9  

KNOWLEDGE SKILLS 

• using ratio tables to solve problems with 
fluency. Selecting appropriate strategies 
considering efficiency when using a calculator 
and when this is not allowed. Using 
multiplication and division by decimals and 
fractions with relative ease. 
 

• using the number line efficiently to order 
numbers written in different formats including 
index form, standard form and surd form.  

 

• They use combination tables when solving 
linear simultaneous equations. 
 

• developing effective strategies to solve 
equations with unknown on both sides 
including those involving subtraction and 
fractional values of x. 
 

• using the area model effectively to factorise 
and expand single and double brackets. 
 

• using a combination of strategies to calculate 
area and surface area of complex shapes. 

• appreciating that being stuck is a necessary step 
to learning mathematics and are developing 
strategies to make progress in these situations. 
They are able 
to simplify multi-step problems and appreciate 

the importance of identifying what they can work 

out in order to make some progress with a given 

task. 

 

• developing noticing and justification skills to 
actively make links in areas of mathematics and 
where appropriate outside the subject. They have 
an 
inquisitive approach to mathematics and are not 

satisfied with reaching a solution. They regularly 

ask themselves questions like ‘how can the 

problem be made easier/harder’, ‘what changes if 

we change …’, what happens if …’, ‘is this 

always/sometimes/never true’. 

 

• appreciating links in graphical representation and 
are able to reverse problems (start with any 
aspect to complete others) – in particular looking 
at the graph of quadratics. 

 

• using mathematical language appropriately. 
 

• beginning to distinguish between examples and 
mathematical proof. 

 

• using construction equipment with relative ease. 

 

 



Science – Biology 

 

 

 



 

 

 

 

 



Science – Chemistry 

 

 

 

 

 

 



 

 

 

 

 

 

 

 

 

 



 

Science - Physics 

 

 



 

 

 

 

 

 

 

 

 

 



 

 

 

 



 

 

 

 

 



Art 

KS3 Target: FS End of Year 7 Target:  FS KASH 1:  FS            KASH 2:  FS            KASH 3:  FS            

 AO1 AO2 AO3 AO4 

 Develop ideas through 
investigations, demonstrating 
critical understanding of sources. 

Refine work by exploring ideas, 
selecting and experimenting with 
appropriate media, materials, 
techniques and processes. 

Record ideas, observations and 
insights relevant to intentions as 
work progresses. 

Present a personal and meaningful 
response that realises intentions 
and demonstrates understanding 
of visual language. 

BFS 
An independent highly developed ability of Foundation Stage 5 

FS5         
 

 

 

 

 

 

 

 

 

 

 

 

 

Research- I independently research artists 
and themes and find my own relevant 
inspiration.  
 
Inspiration- Artist links are always clear, 
relevant and explained within my work. I am 
able to independently take this inspiration 
and make it my own.  
 
Knowledge- I understand how and why art 
movements have evolved and can express my 
informed opinion of art using correct 
terminology.  

Experiment- I independently experiment with 
a range of media and combine media in 
successful outcomes.   
 
Refine- I always improve my ideas/ techniques 
and skills and have a range of options. 
Manipulation of media shows improvement 
as work progresses.  

Drawing- I show high ability in observation, 
ideas and insights. My drawings show a high 
level of accurate detail and the style is 
relevant to my current way of working.  
 
Media manipulation- I show a highly 
developed skillful manipulation of a range of 
different media showing high levels of detail. 
Outcomes are relevant to intentions and 
alterations are made independently as 
needed.  
 
My presentation is of a high standard and all 
sketchbook pages are planned and well 
executed.  

Outcomes- My final outcomes show a high 
level of skill (see AO3), are well refined and 
my development is clear throughout. I create 
a creative personal response realising my 
plans.  
 
I demonstrate a clear understanding of the 
formal elements and visual language. 



FS4 Research- I research artists and themes 
suggested by my teacher and find my own 
inspiration.  
 
Inspiration- Artist links are always clear, 
relevant and explained within my work. 
 
Knowledge- I understanding how art 
movements have evolved and can use some 
correct terminology. 

Experiment- I experiment with media and 
make successful decisions. 
 
Refine- I improve my ideas/ techniques and 
skills on my own using the success criteria as 
guidance. Manipulation of media is improving 
as work progresses. 

Drawing- I am able to record observations, 
ideas and insights. My drawings show a good 
level of detail and are observed accurately. 
 
Media manipulation- I show a skillful 
manipulation of a range of media showing 
good levels of detail. Outcomes are relevant 
to intentions and alterations are made as 
needed.  

Outcomes- My outcomes show an improved 
level of skill but are   largely led by my 
teacher. My creativity is developing as I study 
more about artists. 
 
I demonstrate some understanding of the 
formal elements and visual language. 

FS3 Research- I am starting to make decisions 
about what inspiration I take from artists that 
have been suggested by my teacher.  
 
Inspiration- Artist links are clear and relevant. 
 
Knowledge- I am developing an 
understanding of how art movements have 
evolved. 

Experiment- I experiment with media making 
successful decisions with help from my 
teacher.  
 
Refine- I sometimes improve my ideas/ 
techniques and skills on my own using the 
success criteria as guidance. 

Drawing- I am able to record observations, 
ideas and insights. My pencil control is 
developing, and some details/ proportions are 
recorded accurately.   
 
Media manipulation- I experiment with a 
range of media and am beginning to 
manipulate materials as desired. 

Outcomes- My outcomes show a developed 
level of skill but are led by my teacher. 
 
I demonstrate basic understanding of the 
formal elements and visual language. 

FS2 Research- I can find relevant information and 
images of artists work suggested by my 
teacher. 
 
Inspiration- I am starting to take inspiration 
from artists. 
 
Knowledge- I am beginning to understand 
how art movements have changed over time.  

Experiment- I experiment with a range of 
media selected by my teacher. 
 
Refine- I improve my ideas/ techniques and 
skills when prompted by my teacher. 

Drawing- I show some ability to record 
observations, ideas and insights. My pencil 
control needs further improvement as some 
details/ proportions aren’t recorded 
accurately.   
 
Media manipulation- I experiment with a 
range of media selected by my teacher. I am 
attempting to manipulate media as desired.  

Outcomes- My outcomes show an 
improvement of skill but are led by my 
teacher. 
 
I am beginning to demonstrate an 
understanding of formal elements. 

FS1 Research- I can find information and images 
of artists work suggested by my teacher. 
 
Inspiration- I appreciate artists work but it 
does not influence my own yet.  
 
Knowledge- I know that art movements have 
changed over time, but I am not sure how or 
why. 

Experiment- I explore a range of media as 
instructed by my teacher.   
 
Refine- I sometimes improve my ideas/ 
techniques and skills when prompted by my 
teacher. 

Drawing- I show limited ability to record 
observations, ideas and insights. My basic 
shapes are recognisable, but proportions and 
details are often inaccurate. 
 
Media manipulation- I explore a range of 
media as instructed by my teacher. Limited 
ability to manipulate media as desired.  

Outcomes- My skills are still improving, and 
the response is led by my teacher.  
 
I am aware of the formal elements.  

 



Beliefs and Values 

 

 



Computing 

 

 



 

 



 

 



 

 



 

 

 

 

 

 

 

 

 

 



Food and Nutrition 
 Food Hygiene and Safety Nutrition Evaluation Food Provenance Food Science 

FS
5

/B
SF

 

- I know how to prevent 
food poisoning using the 
4C’s principles. 

- I know the 14 common 
allergens and foods that 
they are found in.  

 

- I can identify and know the 
functions of all nutrients in 
the body. 

- I can identify nutrients in 
my dishes and change the 
nutritional value of a dish. 

- I can use nutritional 
information tables on 
packaging to inform my 
food choice. 

- I can use the Eatwell guide 
to design dishes and diets 
for a person with special 
dietary requirements. 

 - I can form an opinion on 
the impact of the food 
industry and consider 
ethical and moral issues 
surrounding food choice.  

 

- I know the causes of 
enzymic browning and how 
to prevent it. 

- I can link different heat 
transfer methods to 
different cooking methods. 

- I can explain the processes: 
gelatinisation, 
dextrinization, 
caramelisation, 
denaturation and aeration. 

 

FS
4 

- I know what the 4C’s are 
and give examples of rules 
within each category. 

- I can explain and know 
some examples of food 
poisoning, allergies and 
intolerances.  

- I can provide practical 
solutions for kitchen 
hazards. 

- I can identify all basic 
nutrients and identify 
nutrients in dishes that I 
make. 

- I can use traffic light 
nutrition labels on 
packaging to inform my 
food choice. 

- I know what sensory 
evaluation involves and 
why it is used in product 
development.  

 

- I know how to reduce food 
waste and a carbon 
footprint. 

- I can recognise 
environmental logos on 
food packaging. 

 

- I can explain how heat is 
transferred. 

- I know the terms: 
gelatinisation, 
dextrinization, 
caramelisation, 
denaturation and aeration.  



FS
3 

- I can explain the 
importance of the 4C’s. 

- I can define the terms: 
food poisoning, allergy, 
and intolerance. 

 

- I can identify all 5 
nutrients. 

- I can identify a source of 
carbohydrate, protein, fat. 

- I can explain the green, 
amber and red colour 
coding on food labels. 

 

- I can suggest detailed 
adaptations to change a 
certain quality of a dish.  

- I can give suggestions or 
further adaptions that 
could be made to a 
product.  

- You can identify 
characteristics of food and 
describe the appearance, 
aroma, taste and texture of 
food.  

- I can define food miles and 
food waste.  

- I know the effects of 
buying foods in season.  

 

- I know the name of all 3 
heat transfer methods. 

- I can link different heat 
transfer methods to each 
part of the cooker. 

- I know that some 
ingredients have functions. 

 

FS
2 

- I know the 4C’s.  
- I can identify most kitchen 

hazards and explain why 
they are dangerous.  

 

- You know the 8 tips for 
healthy eating. 

- I am aware of traffic light 
labelling on food 
packaging. 

 

- I can identify areas for 
improvement in my own 
practice. 

- I can analyse my products 
and suggest ways to 
improve a dish.  

- I can identify a few basic 
characteristics of food and 
use basic vocabulary to 
describe food 

- I know that some foods are 
seasonal. 

- I can give examples of food 
which are grown, caught or 
reared. 

 

- I know that cooking 
changes the colour, flavour 
and texture of food. 

- I can define conductor and 
insulator. 

- I know what enzymic 
browning is. 

 

FS
1 

- I know some hygiene and 
safety rules.  

- I can identify some kitchen 
hazards. 

 

- I know what a nutrient is. 
- I know that protein, 

carbohydrate and fat are 
nutrients. 

 

- I can identify weaknesses 
in my products and suggest 
solutions.  

- I can comment on the 
flavour, texture or 
appearance of food. 

- I am aware that foods are 
grown, caught or reared. 

 

- I know the parts of the 
cooker. 

- I know some cooking 
methods. 

 

 

 

 

 



Geography 

 

 



 

 

 



History 

 

 



 

 

 

 

 

 



Languages - Speaking 
 Pre-Foundation 

Stage 
FS1 FS2 FS3 FS4 FS5 Beyond 

Foundation Stage 

Communication Sometimes clear in 
short answers. 
 
Can sometimes 
give very short 
responses to 
simple questions. 
 
Can give a basic 
opinion when 
prompted. 

Usually clear if 
speaking about a 
topic seen very 
recently in class. 
 
Can usually give 
short responses to 
simple questions 
when prompted. 
 
Uses basic opinion 
phrases when 
prompted. 

Usually clear when 
speaking about 
different topics 
seen recently in 
class. 

 
Can usually give 
short responses to 
simple questions 
without prompting. 

 
Gives basic 
opinions and 
occasionally 
develops 
them without 
prompting.  
 
Is able to ask 
short pre-
learnt 
questions. 
 

Gives mostly clear 
information about 
different topics 
seen recently in 
class. 
 
Can usually give 
short responses to 
simple questions 
on a range of 
topics. 
 
Gives opinions and 
sometimes 
develops them 
with basic 
language. 
 
Is able to ask a 
range of pre-learnt 
questions. 
 

Gives mostly clear 
information about 
topics seen 
recently and 
sometimes on a 
wider range of 
topics. 
 
Can answer 
questions on a 
range of topics 
with short 
responses. 
 
Gives opinions and 
often develops 
them. 
 
Can formulate 
their own 
questions. 

Gives mostly 
clear 
information on 
wide range of 
topics.   

 

Can answer a 
range of 
questions with 
short responses 
and some 
extended 
responses.  

 

Gives opinions 
some of which 
are explained in 
more detail.  

 

Can formulate their 
own questions on a 
range of topics. 

Gives clear 
information 
on a wide 
range of 
topics.  
 
Can develop 
responses in 
extended 
sequences of 
speech. 
 
Gives and 
often explains 
opinions in 
more detail. 
 
Can formulate 
a wide range 
of questions 
including 
more complex 
language 
without 
prompting. 
 
 
 
 
 
 



 

 Pre-Foundation 
Stage 

FS1 FS2 FS3 FS4 FS5 Beyond 
Foundation Stage 

Spontaneity and 
fluency 

Can give short 
basic answers with 
support or 
prepared 
responses. 
 
Relies entirely on 
support to answer 
questions. 
 
  

Can answer basic 
questions with 
considerable 
support or 
prepared 
responses. 
 
May hesitate at 
length and delivery 
is usually quite 
slow. 
 
 
 

Can answer 
some familiar 
questions 
with support 
or prepared 
responses. 
 
Often 
hesitates and 
delivery may 
be quite slow.  

Can answer a 
range of familiar 
questions with 
support or 
prepared 
responses.  
 
Delivery can be at 
a natural speed 
with familiar 
language although 
may be quite slow 
at times. 

Can answer a 
range of 
questions 
with support, 
or prepared 
responses for 
unfamiliar 
questions.    

 

Sometimes 
adapts 
language to 
give more 
spontaneous 
responses.   

 

Delivery is 
often at a 
natural speed, 
although may 
be slow at 
times. 

 

Can answer 
questions on a 
range of topics 
with support, or 
prepared 
responses for 
unfamiliar 
questions.  

 

Often adapts 
language to 
give more 
spontaneous 
responses. 

 

Delivery is 
usually at a 
natural speed, 
although there 
may be 
hesitancy.  

 

 

 

 

 

 

Sometimes 
reacts 
naturally to 
questions on 
a range of 
topics, 
although may 
also rely on 
support or 
prepared 
responses at 
times.  
 
Delivery is 
generally at a 
reasonable 
pace. 



 

 

 

 Pre-Foundation 
Stage 

FS1 FS2 FS3 FS4 FS5 Beyond 
Foundation Stage 

Range and 
accuracy of 
language 

Is able to use very 
short basic 
structures to 
answer some 
questions. 
 
Repetition of the 
same adjectives 
and phrases. 

Is able to use some 
basic structures 
and phrases to 
answer familiar 
questions. 
 
Very limited range 
of vocabulary, 
often repeats the 
same adjectives 
and phrases. 
 
Basic errors can 
impede 
communication. 

Is able to use basic 
structures to 
answer questions 
on different topics. 
 
Limited range of 
vocabulary, 
sometimes repeats 
the same 
adjectives 
 
Few errors in 
familiar language.  

Is able to use 
simple structures 
to answer 
questions on a 
range of topics. 
 
Some variety of 
language, not 
overly reliant on 
the same 
adjectives. 
 
Beginning to use 
some complex 
structures 
 
There may be 
serious errors in 
less familiar 
language. 

Reasonable 
language with 
simple structures 
and vocabulary. 
 
Some attempts to 
use more complex 
structures, 
although not 
always successful. 
 
There is some 
success in making 
reference to 
another time 
frame. 
 
There may some 
be errors but do 
not usually impede 
communication 
 
 

Generally good 
language which 
involves mainly 
simple 
linguistic 
structures and 
vocabulary, 
with some 
repetition.  

Successful 
attempts to use 
more complex 
linguistic 
structures and 
more varied 
vocabulary.  

There is some 
success in 
making 
reference to 
past and future, 
as well as 
present, events.  

There may be 
errors in more 
complex 
structures, but 
they do not 
generally 

Good language 
with a variety of 
structures and 
vocabulary. 
 
Attempts at more 
complex structures 
are usually 
successful. 
 
There are 
references  made 
to past, present 
and future which 
are sometimes 
successful. 
 
There may be 
minor errors but 
they do not 
impede 
comprehension. 
 



impede 
comprehension.  

 

 

 

 

 

 Pre-Foundation 
Stage 

FS1 FS2 FS3 FS4 FS5 Beyond 
Foundation Stage 

Pronunciation 
and intonation 

Pronunciation can 
be understood in 
single words. 

Pronunciation is 
usually clear, 
although there 
may be a delay. 
 

Pronunciation is 
clear, although 
some words may 
be anglicised. 
 
 
 
 
 

Pronunciation is 
clear, although 
there is some 
inconsistency. 
 
Able to use a little 
intonation. 
 
Sometimes able to 
apply limited 
knowledge of 
phonics to new 
words. 

Generally good 
pronunciation with 
some inconsistency 
in new language. 
 
Able to use 
intonation. 
 
Often able to apply 
knowledge of 
phonics to new 
words. 

Good 
pronunciation 
but some 
inconsistency at 
times.  

Often uses 
intonation. 

Confident in 
applying 
knowledge of 
phonics to 
new words. 

Good 
pronunciation and 
intonation with 
only occasional 
lapses. 
 
 

Languages - Writing 
 Pre-Foundation 

Stage 
 

FS1 FS2 FS3 FS4 FS5 Beyond Foundation Stage 

Sentences Single words, 
missing words 
in whole 
sentences. 

Very short 
sentences on a 
limited range 
of topics. 

Short 
sentences on 
a range of 
familiar topics. 
 
 

Full sentences, 
which are 
sometimes 
extended, on a 
range of familiar 
topics. 

Full sentences 
and short 
paragraphs on 
a range of 
familiar topics. 
 

Full sentences and 
short paragraphs. 
 

Longer texts on 
a range of 
familiar topics.  
 

Longer coherent texts on 
a range of topics. 
 
Transferring knowledge 
from prior topics. 
 



Accuracy and 
Communication 

Some words are 
communicated. 

Legible but lots 
of errors. 
 
A few 
messages are 
communicated. 

Produces 
writing which 
is reasonably 
accurate 
when using 
familiar 
language. 
 
Some messages 
are 
communicated. 

Produces writing 
which is accurate 
when using 
familiar language. 
 
Some major and 
minor errors 
when attempting 
a wider variety of 
structures. 
 
Quite a lot of 
messages are 
communicated. 

Produces 
writing which 
is accurate 
when using a 
wider variety of 
structures. 
 
Minor errors when 
attempting a wider 
variety of 
structures. 
 
Major errors in 
more complex 
structures. 
 
A lot of 
information is 
communicated. 
 

Produces writing 
which is accurate 
when using a wider 
variety of 
structures. 
 
There may be 
some major errors 
in more complex 
structures. 
 
A lot of 
information is 
communicated 
clearly. 

 

Produces writing which 
is accurate, with rare 
lapses when using more 
complex structures.  
 

Variety of 
Language 

 Repetitive, 
simple, limited. 

A limited 
range of 
common, 
familiar 
language to 
present 
simple facts, 
ideas, and 
points of view. 
 
Uses a limited 
range of 
common 
vocabulary. 
 
Attempts at 
longer sentences. 

A range of 
common, 
familiar 
language with 
more 
frequent 
ambiguity. 
 
Some complex 
language. 

Common, 
familiar 
language to 
narrate events, 
present facts 
and express 
ideas and 
opinions with 
some 
ambiguity. 
 
A range of 
common 
vocabulary. 
 
A range of 
complex 
language – 
including more 

Variety of ideas, 
opinions and 
adjectives, some 
complex 
structures. 
 

 
Common, 
familiar 
language to 
narrate events, 
present facts 
and express 
ideas and 
opinions with 
minimal 
ambiguity. 
 

Manipulates language to 
narrate, inform, interest 
or convince a reader of 
their ideas and points of 
view. 
 
Occasionally uses a range 
of less common 
vocabulary and complex 
linguistic structures as 
indicated in the 
specification. 
 



than one time 
frame. 

A range of 
common 
vocabulary and 
linguistic 
structures with 
the occasional 
more complex 
linguistic 
structures as 
indicated in the 
specification. 
 
Reference to 
three time 
frames, which 
are largely 
successful. 
 

Music 



 



 



 



PE 

 



Performing Arts 
  Creating and Responding   Performing 

FS
1

 
K I struggle to give ideas and show my knowledge of drama 

 
VM I struggle to use my voice and/or movement confidently when performing 

E I sometimes disengage in the creative process and find it difficult to collaborate R When performing as a character, it isn’t clear who my character is by my choices 

P I am not yet confident in participating in class/group discussions C I struggle to communicate clearly to the audience and with other performers through use of 
clarity and eye contact 

FS
2

 

K I sometimes give basic ideas and show my knowledge of drama VM I can use my vocal and movement skills on a basic level e.g.  some projection, clarity and 
tone / some use of facial expression and gesture 

E I try to engage in the creative process but am not yet confident in taking a 
leadership role 

R When performing as a character, there is an inconsistent understanding of the role I am 
playing 

P I have participated in class/group discussions on rare occasions, when directed 
by the teacher  

C I still struggle to always communicate clearly to the audience and with other performers 
through use of clarity and eye contact 

FS
3

 

K I often give creative ideas and show my knowledge of drama VM I can use my vocal and movement skills, demonstrating the ability to use tone, pitch, clarity, 
projection and pace / gesture, facial expression, gait and posture 

E I engage in the creative process and work well with others, sometimes 
showcasing leadership skills. 

R When performing as a character, there is a basic understanding of the role I am playing  

C I am starting to communicate clearly to the audience and with other performers through 
use of clarity and eye contact P I often participate in class/group discussions, showing my knowledge and 

understanding of drama 

FS
4

 

K I am confident in offering creative to show my knowledge of drama and do so 
continuously  

VM I can use my vocal and movement skills, demonstrating the ability to use a range of features 
to make my character interesting. 

E I engage in the creative process and work well with others, often showcasing 
leadership skills  

R When performing as a character, I do so with energy and commitment. There is often a 
clear understanding of the role I am playing 

C I can communicate clearly to the audience and with other performers through use of clarity 
and eye contact P I continuously participate in class/group discussions, showing my knowledge and 

understanding of drama  

FS
5

 

K I not only give creative ideas but I am also trying to justify them, understanding 
how to use conventions for a purpose 

VM I can use my vocal and movement skills, demonstrating the ability to use a range of features 
confidently and with ease 

E I am confident in directing my peers and leading a group to create original work, 
trying new ideas and conventions 

R When performing as a character, I do so with energy and commitment. There is always a 
clear understanding of the role I am playing 

C I can communicate effectively with the audience and with other performers through use of 
clarity and eye contact. I have presence on stage. P I continuously participate in class/group discussions and often use drama 

terminology within my responses  

B
FS

 

K I not only continuously give creative ideas but I am also trying to justify them, 
understanding how to use conventions for a purpose and try different 
approaches, showing creative originality  

VM I can use my vocal and movement skills, demonstrating the ability to use a range of vocal 
features confidently and with ease, demonstrating versatility as a performer. 

E I am confident in directing my peers and leading a group to create original work, 
trying new ideas and conventions. Because of my input, my peers have also 
made progress  

R When performing as a character, I do so with energy and commitment. I have considered 
many attributes of my role to create a developed and rounded character. 

C I can communicate very effectively to the audience and with other performers through use 
of clarity and eye contact. My focus when performing is sustained and creates an effective 
impact on the audience. 
 

P I continuously participate in class/group discussions and often use drama terminology 
within my responses. I am also starting to be able to analyse and evaluate my own 
work/work of my peers 



 


